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All Candidates' performance across questions

Question Title N Mean S D Max Mark F F Attempt %

1i 199 12.6 3.9 20 63.2 6.8

1ii 198 23.9 7.5 40 59.6 6.8

2i 2278 14.1 2.3 20 70.6 77.8

2ii 2275 26.2 5.7 40 65.5 77.7

3i 73 12.6 3.5 20 62.9 2.5

3ii 72 26.9 8.4 40 67.4 2.5

4i 89 12.4 2.6 20 61.8 3

4ii 89 21.5 6.8 40 53.8 3

5i 288 13.6 2.8 20 67.8 9.8

5ii 287 23.5 6.5 40 58.7 9.8

6 44 20.7 6.1 40 51.8 1.5

7 35 19.5 6.6 40 48.8 1.2

8 540 25.5 5.8 40 63.7 18.4

9 477 26.7 5.9 40 66.7 16.3

10 3 20 4.6 40 50 0.1

11 2 28 2.8 40 70 0.1

12 221 24.4 6.8 40 61.1 7.5

13 1109 26.2 5.7 40 65.4 37.9

14 219 24.2 6.3 40 60.6 7.5

15 279 25.9 5.5 40 64.9 9.5
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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.


	Eduqas 2016 Online Exam Review
	Eduqas AS English Literature Component 1 B720U10-1
	Item Level Data
	Facility factor graph
	Q1 (ii)
	Mark scheme
	Example 
	Example 1 marked


	Q2 (i)
	Mark scheme
	Example 
	Example 1 marked


	Section B Q9
	Mark scheme
	Example 
	Example 1 marked


	Section B Q13
	Mark scheme
	Example 
	Example marked








2 








 


 


 


 


 


 


 


 


 


 


 


  


3 








2 





























 


5 
© WJEC CBAC Ltd. 


Q2 
 


Charlotte Bronte: Jane Eyre (Penguin Classics) 
 


 
(i) Examine Brontё’s presentation of the character of Bertha Mason in this 


extract.  
 


AO1 Informed responses will demonstrate clear knowledge of this extract .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/ literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use of 
terminology. 
 
In Band 1 we should see some understanding of the character and situation with 
some broad and probably asserted ideas. Band 2 responses will be more 
engaged and organised and should show some grasp of the concepts which 
underpin writing of this sort. Band 3 work will maintain a more consistently 
relevant focus with clearly expressed ideas. In Bands 4 and 5 there will be 
evidence of secure knowledge and understanding of relevant concepts combined 
with an increasingly perceptive and fluent discussion. 
 


AO2 Some of the features of the extract which candidates might choose for analysis 
include: 
 


• overview of Bertha’s mental state and living conditions: isolated; 
distressed; incarcerated; no natural daylight 


• listing of animalistic/ feral features: ‘grovelled’, ‘on all fours’, ‘snatched’, 
‘growled’, ‘strange wild animal’, ‘grizzled hair as wild as a mane’, ‘its hind-
feet’, ‘bellowed’, ‘clothed hyenea’ 


• dehumanises Bertha, frequently referring to her as ‘it’, ‘the maniac’, ‘ the 
lunatic’ (lack of sympathy for her insanity and subsequent imprisonment)  


• presented as calculating / malicious / almost witch-like: ‘so cunning’, ‘not in 
mortal discretion to fathom her craft’ 


• violent and bloodthirsty: ‘grappled his throat viciously’, ‘laid her teeth to his 
cheek’, ‘showed virile force in the contest’, ‘she almost throttled him’. 


 
Band 1 responses are likely to be descriptive/narrative/explanatory in approach 
and might identify basic features such as first person narrative without further 
discussion. In Band 2 there should be some response to the way the extract is 
constructed with efforts to support ideas. In Band 3 we should see some clear 
ideas about form and language choices which are used to create character and 
mood. In Bands 4 and 5 there will be increasing evidence of effective analysis of 
technique and detailed critical understanding of the ways Brontë has made 
meaning. 
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(ii) Consider the view that "In Jane Eyre, Brontë presents a society where there 


is no love without suffering". In your response, you must refer to at least two 
other parts of the novel. 
 


AO1 We will reward coherent, well-structured, relevant responses to the presentation 
of the theme of suffering where candidates have engaged in a clear, well-
organised and effective discourse which they have written in an academic style 
and register. Credit will also be given for appropriate use of terminology and an 
awareness of the conventions of prose fiction. 
 
Band 1 responses will tend to narrate sections of the novel and describe 
circumstances where characters seem to suffer in love in order to demonstrate 
knowledge and understanding of the text at a superficial level. In Band 2 there 
may be flaws in focus and organisation but we should see some understanding of 
the concepts underpinning the presentation of thematic ideas in prose fiction. 
Band 3 work should demonstrate relevant engagement with the text, task and key 
concepts while in Bands 4 and 5 we should see an increasingly confident, well-
informed and perceptive discussion. 
 


AO2 In their analysis of the ways meanings are shaped in Jane Eyre in presenting the 
theme of suffering in love through narrative techniques and language choices, 
candidates might draw upon the following: 
 


• overview: Jane herself is likely to be the focus of attention and some 
might identify different types of love – e.g. love, or lack of it, for family, 
desire for Mr Rochester, almost a maternal love for Adele, sister-like 
love for Helen, Diana and Mary 


• some might address the instances of childhood suffering (emotional 
and physical) and the lack of love 


• Bertha Rochester possibly seen as victim of Rochester’s cruelty/ lack 
of love 


• Some might focus on St John’s religious devotion / love for Christ 
which leads him to sacrifice his happiness in this world in the belief that 
it will provide salvation 


• Mrs Reed’s inability to love Jane and suffering as a consequence. 
  


In Band 1, narrative/descriptive responses are likely to choose one or more 
examples of suffering with only broad support/reference. In Band 2, we should 
see the start of points about authorial techniques with valid support. Band 3 
writing should demonstrate a grasp of the significance of form (such as third 
person narrative and the use of dialogue) while in Bands 4 and 5 we should see 
increasingly detailed and confident discussion of these matters and some more 
subtle aspects of prose style such as the creation of tone and atmosphere through 
language choices, and the symbolic qualities of landscape and setting. 
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AO3 We are likely to see reference to a range of relevant contexts and their influence 
upon the ways in which Brontё presents the relationship between love and 
suffering and the ways in which different audiences understand it. Candidates are 
likely to draw upon some of the following which will need to be integrated 
relevantly into their discussions: 
 


• status/dependency of females 
• status of orphans and poor relations 
• C19th notions of charity  
• C19th notions of marriage 
• C19th attitudes towards mental illness  
• C19th religious attitudes and values 
• social/moral obligations 
• women’s freedom to make choices 
• obligations of duty/service to God 
• finance/wealth/inheritance. 


 
In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 
 


AO5 Candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Jane Eyre 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 


We will reward sensible and supported alternative readings of aspects of Jane 
Eyre which are relevant to the relationship between suffering and love and we will 
give credit for reference to relevant critical views – especially when the candidate 
has used a critical reading to develop a personal approach to Brontё’s 
presentation of freedom. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the Band we could see critical views applied although they are unlikely to 
be fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
 


 
  





		Blank Page

		Blank Page






Sticky Note

Interesting and relevant context - subtly integrated.



Sticky Note

Pulls the argument back to the question - ensures focus.



Sticky Note

Demonstrates a sound/perceptive understanding of the novel and an ability to range around the text with confidence (AO1 - B5)



Sticky Note

Goes back and 'digs deep' on the previously cited criticism. Directly links this to a part of the novel/textual detail.



Sticky Note

Apt, well chosen quotes - perfect for supporting the point being made.



Sticky Note

Here the candidate conflates AO3 and AO5 and uses both of these to develop an ideas (AO1) This is often an indicator of a B4/B5 answer - the AOs should work to support/develop each other in a perceptive, confident answer.



Sticky Note

Context is subtly expressed here but at the same time it is clear that the candidate understands the importance of context to the question



Sticky Note

Engages straight away with the critical viewpoint in the question







Sticky Note

This is a perceptive, confident answer which uses the text/context and criticism to support and develop relevant and interesting ideas. This score full marks.



Sticky Note

Focus remains on the text and Forster's techniques/how he creates meaning.



Sticky Note

Interesting and relevant context - subtly integrated.



Sticky Note

Pulls the argument back to the question - ensures focus.







Sticky Note

This is a perceptive, confident answer which uses the text/context and criticism to support and develop relevant and interesting ideas. This scores full marks.



Sticky Note

Focus remains on the text and Forster's techniques/how he creates meaning.
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Sticky Note

Brief mention of context highlights that the candidate realises that this is important to the question







Sticky Note

Introduces another argument here - AO1 and AO5



Sticky Note

Shows an understanding of the idea of characters as constructs and not real life people. This is usually an indicator of a top B3 answer and above. This is discussing Austen's use of characters as ways of exploring ideas and concepts and so is addressing AO2



Sticky Note

Continues to develop a counter argument to the viewpoint in the question. By doing so the candidate is addressing both AO1 and AO5



Sticky Note

Integrates a strand of AO5 - critical viewpoints



Sticky Note

Links context directly to a section of the text







Sticky Note

Moves on to more complex ideas/concepts here. Edging the answer towards B5 for AO1.



Sticky Note

Sensible (B3) AO2 analysis here







Sticky Note

This just gets in to B5 for AO1. It develops some sound ideas and at points can be seen to address more complex ideas.
The candidate acknowledges that the characters are constructs and uses very apt textual detail to support their ideas. They demonstrate that they are able to use relevant parts of the novel to develop their ideas. Some of the digging deep is clear rather than sound, but on the whole this is Band 4 for AO2.
The reference to context is what underpins this answer and there are some sensible references to relevant contextual detail at times. However, sometimes it is a little too subtle and would have achieved a higher band had the candidate linked context to specific parts of the text.
AO5 is sound in this answer. The candidate addressed all three potential strands of this assessment objective (this is not necessary however) and engages fully with the viewpoint in the question.
AO1: 9
AO2: 8
AO3: 7
AO5: 8  



Sticky Note

Well integrated criticism here - AO5. Criticism is made relevant to her argument.



Sticky Note

Candidate is demonstrating good knowledge of the text here and is able to select sections to develop their point



Sticky Note

Well chosen support here - secures B4 for AO2
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Or,
Charlotte Brontë: Jane Eyre (Penguin Classics)


Read the extract below and answer the questions which follow.


‘You know this place, Mason,’ said our guide; ‘she bit and stabbed you here.’
He lifted the hangings from the wall, uncovering the second door: this, too, he opened. 
In a room without a window, there burnt a fire, guarded by a high and strong fender, and 
a lamp suspended from the ceiling by a chain. Grace Poole bent over the fire, apparently 
cooking something in a saucepan. In the deep shade, at the farther end of the room, a 
figure ran backwards and forwards. What it was, whether beast or human being, one 
could not, at first sight, tell: it grovelled, seemingly, on all fours; it snatched and growled 
like some strange wild animal: but it was covered with clothing, and a quantity of dark, 
grizzled hair, wild as a mane, hid its head and face.
‘Good-morrow, Mrs Poole!’ said Mr Rochester. ‘How are you? and how is your charge 
to-day?’
‘We’re tolerable, sir, I thank you,’ replied Grace, lifting the boiling mess carefully on to the 
hob: ‘rather snappish, but not ’rageous.’ 
A fierce cry seemed to give the lie to her favourable report: the clothed hyena rose up, 
and stood tall on its hind-feet.
‘Ah! sir, she sees you!’ exclaimed Grace: ‘you’d better not stay.’
‘Only a few moments, Grace: you must allow me a few moments.’
‘Take care then, sir! — for God’s sake, take care!’
The maniac bellowed: she parted her shaggy locks from her visage, and gazed wildly 
at her visitors. I recognised well that purple face – those bloated features. Mrs Poole 
advanced.
‘Keep out of the way,’ said Mr Rochester, thrusting her aside: ‘she has no knife now, I 
suppose? and I’m on my guard.’
‘One never knows what she has, sir: she is so cunning: it is not in mortal discretion to 
fathom her craft.’
‘We had better leave her,’ whispered Mason.
‘Go to the devil!’ was his brother-in-law’s recommendation. 
‘’Ware!’ cried Grace. The three gentlemen retreated simultaneously. Mr Rochester flung 
me behind him: the lunatic sprang and grappled his throat viciously, and laid her teeth 
to his cheek: they struggled. She was a big woman, in stature almost equalling her 
husband, and corpulent besides: she showed virile force in the contest – more than 
once she almost throttled him, athletic as he was. He could have settled her with a 
well-planted blow; but he would not strike: he would only wrestle. At last he mastered 
her arms; Grace Poole gave him a cord, and he pinioned them behind her: with more 
rope, which was at hand, he bound her to a chair. The operation was performed amidst 
the fiercest yells and the most convulsive plunges. Mr Rochester then turned to the 
spectators: he looked at them with a smile both acrid and desolate.
‘That is my wife,’ said he. 


 (i) Examine Brontë’s presentation of the character of Bertha Mason in this extract. 
 [20]
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Q13 “Wide Sargasso Sea is a story about the struggle to find one’s place in the 


world”. In light of this statement discuss Rhys’s presentation of the theme 
of identity in Wide Sargasso Sea.  
 


AO1 We will reward coherent, well-structured, relevant responses to the presentation 
of identity where candidates have engaged in a clear, well-organised and effective 
discourse which they have written in an academic style and register. Credit will 
also be given for appropriate use of terminology and an awareness of the 
conventions of prose fiction. 
 
Band 1 responses will tend to describe characters and events in the novel in 
order to demonstrate knowledge and understanding of the text at a superficial 
level. In Band 2 there may be flaws in focus and organization but we should see 
some understanding of the concepts underpinning the presentation of identity in 
prose fiction. Band 3 work should demonstrate relevant engagement with the text, 
task and key concepts while in Bands 4 and 5 we should see an increasingly 
confident, well-informed and perceptive discussion. 
 


AO2 In their analysis of the ways meanings are shaped in Wide Sargasso Sea through 
the presentation of identity, candidates might draw upon the following: 
 


• overview: most of the characters struggle with challenges to their identities 
– including issues of race, class, gender, culture and their relationships 
with others 


• mode of narration allows the characters some room to assert their identity 
as it allows the reader access to their ‘version’ of events. However, often 
this is used as a vehicle for them to express their doubts about their own 
and others’ identities  


• race: the Cosways’ lack of identity as Creole, despised by both black and 
white communities: ‘I never looked at any strange negro. They hated us. 
They called us white cockroaches’ 


• cultural: could be argued that the white, British males in the novel have a 
stronger sense of identity, ‘. . . Mr Mason, so sure of himself, so without a 
doubt English’ 


• identity as predestined: Antoinette cannot escape her mother’s legacy as a 
mad woman, ‘Tied to a lunatic for life – a drunken lying lunatic – gone her 
mother’s way’. ‘Infamous daughter of an infamous mother’ 


• the importance of setting. Either defines identity by association with it or 
dissociation from it (Rochester’s hatred of Granbois, ‘And I hated the place 
. . . I hated its beauty and its magic and the secret I would never know’.). 
 


In Band 1, narrative/descriptive responses are likely to assert points about identity 
with only broad support/reference. In Band 2, we should see the start of points 
about authorial techniques with valid support. Band 3 writing should demonstrate 
a grasp of the significance of form (such as narrative point of view and the use of 
dialogue) while in Bands 4 and 5 we should see increasingly detailed and 
confident discussion of these matters and some more subtle aspects of prose 
style such as the creation of tone and subtext through language choices. 
 


  







 


35 
© WJEC CBAC Ltd. 


AO3 We are likely to see reference to a range of relevant contexts and their influence 
upon the ways in which Rhys presents ideas about identity and the ways in which 
different audiences understand her techniques. Candidates are likely to draw 
upon some of the following which will need to be integrated relevantly into their 
discussions: 
 


• slavery and emancipation 
• status of Creole families  
• colonial influence / ownership of different islands /tensions between 


France and England 
• status of women in English and Caribbean cultures 
• wealth 
• attitudes towards marriage 
• English inheritance laws 
• the supernatural (Obeah) 
• customs and ceremonies 
• travel. 


 
In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 
 


AO5 Candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Wide Sargasso Sea 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 
We will reward sensible and supported alternative readings of aspects of Wide 
Sargasso Sea which are relevant to the presentation of identity and we will give 
credit for reference to relevant critical views – especially when the candidate 
has used a critical reading to develop a personal approach to Rhys’s 
presentation of identity. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
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Sticky Note

Conflates AO3 and AO5 here and goes on to link it to the text



Sticky Note

Develops previous context - more specific here. Sound use (B4)



Sticky Note

Links context to a specific example from the text



Sticky Note

Introduces relevant concepts/ideas



Sticky Note

Engages with the textual support they have used. Digs deep in the given example.







Sticky Note

Perceptive ideas



Sticky Note

Detailed knowledge of the text - perceptive (B5) use and integration of the text (AO2)



Sticky Note

Perceptive idea (AO1)



Sticky Note

Sound use of context and criticism - could have gone back to this and 'dug deep' on it and explored it further for B5







Sticky Note

First time that the idea of 'world' has been fully explored



Sticky Note

Perceptive and detailed use of the text in order to develop ideas (AO2 and AO1)







Sticky Note

A perceptive answer (AO1 - B5) and one which demonstrates a thorough and detailed knowledge of the text (AO2). The candidate demonstrates the ability to choose  text selectively and to discuss, in detail, how meanings are shaped (AO2).
Context and criticism are both sound (B4) but do not quite reach B5. Contextual points are linked to the text for the most part, but the candidate does not fully engage with the viewpoint in the question 'place in the world'. The answer does focus on identity, but for B5 for AO5 the candidate does need to engage fully with the whole question and not just the theme.
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Section A: Prose fiction pre-1900 (closed book)


Answer one question in this section. Each question is in two parts.


In both part (i) and part (ii) you are required to analyse how meanings are shaped. In part (ii) you 
are also required to:


 • show wider knowledge and understanding of the prose text you have studied
 • take account of relevant contexts and different interpretations which have informed your reading 


Either,
Jane Austen: Sense and Sensibility (Penguin Classics)


Read the extract below and answer the questions which follow.


“Engaged to Mr. Edward Ferrars! — I confess myself so totally surprised at what you tell 
me, that really — I beg your pardon; but surely there must be some mistake of person or 
name. We cannot mean the same Mr. Ferrars.”
“We can mean no other,” cried Lucy smiling. “Mr. Edward Ferrars, the eldest son of Mrs. 
Ferrars of Park-street, and brother of your sister-in-law, Mrs. John Dashwood, is the 
person I mean; you must allow that I am not likely to be deceived, as to the name of the 
man on who all my happiness depends.”
“It is strange,” replied Elinor in a most painful perplexity, “that I should never have heard 
him even mention your name.”
“No; considering our situation, it was not strange. Our first care has been to keep the 
matter secret.— You knew nothing of me, or my family, and therefore there could be no 
occasion for ever mentioning my name to you, and as he was always particularly afraid 
of his sister’s suspecting any thing, that was reason enough for his not mentioning it.”
She was silent. — Elinor’s security sunk; but her self command did not sink with it.
“Four years you have been engaged,” said she with a firm voice. 
“Yes; and heaven knows how much longer we may have to wait. Poor Edward! It puts 
him quite out of heart.” Then taking a small miniature from her pocket, she added, “To 
prevent the possibility of a mistake, be so good as to look at this face. It does not do him 
justice to be sure, but yet I think you cannot be deceived as to the person it was drew 
for. — I have had it above these three years.”
She put it into her hands as she spoke, and when Elinor saw the painting, whatever other 
doubts her fear of a too hasty decision, or her wish of detecting falsehood might suffer 
to linger in her mind, she could have none of its being Edward’s face. She returned it 
almost instantly, acknowledging the likeness.
“I have never been able,” continued Lucy, “to give him my picture in return, which I am 
very much vexed at, for he has been always so anxious to get it!  But I am determined to 
set for it the very first opportunity.”
“You are quite in the right,” replied Elinor calmly. They then proceeded a few paces in 
silence. Lucy spoke first.
“I am sure,” said she, “I have no doubt in the world of your faithfully keeping this secret, 
because you must know of what importance it is to us, not to have it reach his mother; 
for she would never approve of it, I dare say. I shall have no fortune, and I fancy she is 
an exceeding proud woman.”


  


 (ii) With close reference to at least two other parts of the novel, how far would you 
agree with the view that “In Sense and Sensibility, status and money always govern 
love”? [40]
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Jean Rhys: Wide Sargasso Sea (Penguin Classics)


Or,


“Wide Sargasso Sea is a story about the struggle to find one’s place in the world.” In the 
light of this view, discuss Rhys’s presentation of the theme of identity in Wide Sargasso 
Sea.  [40]


END OF PAPER
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AS LEVEL 
 


MARKING GUIDELINES: Summer 2016 
 


ENGLISH LITERATURE 
 


COMPONENT 1: PROSE 
 


English Literature essays involve personal responses and arguments/discussions may be 
conducted in a wide variety of relevant and effective ways. Choices of material for discussion 
may vary from candidate to candidate and examiners must rely upon their professional 
judgement and subject expertise in deciding whether or not candidates’ choices and 
approaches are effective and valid when they fall outside the boundaries of the examples 
noted below. Examiners are reminded that it is crucially important to be alert to the 
unexpected or highly individual but nevertheless valid approach.  
 
Section A: Prose Fiction Pre-1900 
 


In the rubric for this section, in Part (i) tasks, candidates are required to analyse passages 
from the novels in depth, discussing how meanings are shaped. In Part (ii) responses, 
candidates are informed that they will need to show wider knowledge and understanding of 
their set novel, and take account of relevant contexts and different interpretations, even 
though this is not re-stated in each question. 
 


The following guidelines indicate where and how rewards can be earned and offer 
suggestions about the approaches candidates might take. When judging how much reward a 
candidate has earned under the different assessment objectives, examiners must consult 
the relevant assessment grid and look for a best fit which will then dictate a numerical mark. 
 


Section A Mark Allocation 
 


 AO1 AO2 AO3 A05 


Part i 
20 marks 10 10 - - 


Part ii 
40 marks 10 10 10 10 


 
Q1 Jane Austen: Sense and Sensibility (Penguin Classics) 


 
(i)  Examine Austen’s presentation of the character of Lucy Steele in this 


extract. 
AO1 Informed responses will demonstrate clear knowledge of this extract .We will 


reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. Credit will also be given for appropriate use of 
terminology. 
 
In Band 1 we should see some understanding of the character of Lucy Steele and 
her situation with some broad and probably asserted ideas. Band 2 responses will 
be more engaged and organised and should show some grasp of the concepts 
which underpin writing of this sort. Band 3 work will maintain a more consistently 
relevant focus upon Lucy Steele with clearly expressed ideas. In Bands 4 and 5 
there will be evidence of secure knowledge and understanding of relevant 
concepts combined with an increasingly perceptive and fluent discussion as 
candidates move into Band 5. 
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AO2 Some of the features of the extract which candidates might choose for analysis 
include: 
 


• the structure of the passage is built around the contrasting behaviour of 
Lucy and Eleanor which guides the reader's response to sympathy for 
Eleanor e.g. 'painful perplexity' and Lucy e.g. 'cried Lucy smiling' 


• the shaping of the passage to bring the miniature into the conversation to 
reveal Lucy's guile and cunning 


• the use of first person plural 'we' and 'our' to show her triumphant 
possession of Edward 


• Lucy's use of the language of intimacy with Edward and familiarity with his 
wider family e.g. 'poor Edward' and her detailed knowledge of the family 


• Her egotism is implicit in her presentation of Edward as a persistent suitor 
• Lucy's controlling of Eleanor to consolidate her claim on Edward's 


affections e.g. 'I have no doubt in the world of your faithfully keeping this 
secret' 


• combative tone in expressions of confidence e.g. 'No', 'Yes', 'I have never 
been able', 'I am sure', 'I have no doubt'. 


 
Band 1 responses are likely to be descriptive/narrative/explanatory in approach 
and might identify basic features such as dialogue without further discussion. In 
Band 2 there should be some response to the way the extract is constructed with 
efforts to support ideas. In Band 3 we should see some clear ideas about form 
and language choices which are used to create character. In Bands 4 and 5 there 
will be increasing evidence of effective analysis of technique and detailed critical 
understanding of the ways Austen has made meaning. 
 


 
(ii) With close reference to at least two other parts of the novel, how far would 


you agree with the view that “in Sense and Sensibility, status and money 
always govern love”? 
 


AO1 Informed responses will demonstrate clear knowledge of the text .We will 
reward creatively engaged responses for thoughtful and personal rather than 
mechanical/literal approaches. Understanding and application of concepts will be 
seen in the candidate’s awareness of the principles and conventions of prose 
fiction. Accuracy and coherence will be seen in the way knowledge is used as well 
as in the candidate’s ability to organise material and choose an appropriate 
academic style and register. In this response, candidates' attention should be 
focused on the ways in which the writer explores how status and money govern 
love. Credit will also be given for appropriate use of terminology. 
 
Band 1 responses will tend to narrate sections of the novel and describe 
characters in order to demonstrate knowledge and understanding of the text at a 
superficial level. In Band 2 there may be flaws in focus and organisation but we 
should see some understanding of the concepts underpinning the presentation of 
relationship and love in prose fiction. Band 3 work should demonstrate relevant 
engagement with the text, task and key concepts while in Bands 4 and 5 we 
should see an increasingly confident, well-informed and perceptive discussion.  
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AO2 In their analysis of the ways meanings are shaped in presenting the relationship 
between money/status and love through narrative techniques and language 
choices, candidates might draw upon the following: 
 


• various characters' attitudes towards money/status and love and the way 
these ideas are presented 


• the ironic/satirical presentation of the way family love is qualified by greed 
e.g. in the conversation between John Dashwood and Fanny at the 
opening of the novel 


• structure - how other relationships are qualified in the light of Brandon's 
unconditional love for Marianne 


• the coarse, ungrammatical language of Lucy Steele which reflects her 
equally coarse pursuit of material wealth through marriage 


• structure - the unhappiness of Willoughby in his marriage contrasted to 
Marianne and Eleanor 


• the darkly comic absurdity of Fanny Dashwood's selfish and grasping 
attitude towards herself and her own children, often revealed through 
dialogue. 


 
In Band 1, narrative/descriptive responses are likely to choose one or more 
examples with only broad support/reference. In Band 2, we should see the start of 
points about authorial techniques with valid support. Band 3 writing should 
demonstrate a grasp of the significance of form (such as third person narrative 
and the use of dialogue) while in Bands 4 and 5 we should see increasingly 
detailed and confident discussion of these matters and some more subtle aspects 
of prose style such as the creation of tone and atmosphere through language 
choices. 
 


AO3 We are likely to see reference to a range of relevant contexts and their influence 
upon the ways in which Austen presents the importance of status and money in 
love/marriage and the ways in which different audiences understand them. 
Candidates are likely to draw upon some of the following which will need to be 
integrated relevantly into their discussions: 
 


• early C19th courtship and marriage conventions 
• etiquette 
• male/female power balances 
• social rank and the importance of wealth 
• the status of the military 
• the dependency of widows 
• legal arrangements governing family life 
• the church as a provider of livings. 


 
In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of the ways in which 
accurately identified/understood contexts influence the novel. 
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AO5 Candidates may approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from Sense and Sensibility 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 
We will reward sensible and supported alternative readings of aspects of Sense 
and Sensibility which are relevant to the discussion of how money/status governs 
love and we will give credit for reference to relevant critical views – especially 
when the candidate has used other possible views to develop a personal 
approach. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the Band we could see critical views applied although they are unlikely to 
be fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. 
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Sticky Note

How? 



Sticky Note

Again - a valid point. However, the candidate could have pushed the analysis further by talking about the use of pronoun as having a de-humanising/impersonal effect.



Sticky Note

Here the candidate makes a valid point - but to achieve B4 they would have needed to back to the example and discussed in more detail HOW this idea is created. For example, they may have talked about the use of juxtaposition between the ideas of 'beast' and 'human being' and how this is developed throughout the text
 



Sticky Note

This is quite a general/vague start. Because of the time constraints candidates would be better to start with a concept/idea (AO1 straight away)







Sticky Note

This answer scored Band 3 for AO1 and Band 3 for AO2 (6 and 6 = 12 overall)
The points/ideas themselves are clear, and the analysis is generally clear. To get to B4 the candidate would have needed to 'dig deep' on the examples given and explore in more detail HOW meaning is created by Bronte's choices.
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Section B: Prose fiction post-1900 (closed book)


Answer one question in this section.


In your response you are required to:


• analyse how meanings are shaped
• take account of relevant contexts and different interpretations which have informed your reading


E.M. Forster: A Room with a View (Penguin Classics)


Or,


Some readers argue that Forster’s sympathy is with the social outsiders. In the light of 
this view, explore Forster’s presentation of the Emersons. [40]


0 9


Turn over.
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Q9 Some readers argue that Forster's sympathy is with the social outsiders. In 


the light of this view, explore Forster's presentation of the Emersons. 
 


AO1 We will reward coherent, well-structured, relevant responses to the presentation 
of the Emersons where candidates have engaged in a clear, well organized and 
effective discourse which they have written in an academic style and register. 
Credit will also be given for appropriate use of terminology and an awareness of 
the conventions of prose fiction. 
 
Band 1 responses will tend to narrate sections of the novel and describe 
characters and events in order to demonstrate knowledge and understanding of 
the text at a superficial level. In Band 2 there may be flaws in focus and 
organization but we should see some understanding of the concepts underpinning 
the presentation of abstract ideas, characters and events in prose fiction. Band 3 
work should demonstrate relevant engagement with the text, task and key 
concepts while in Bands 4 and 5 we should see an increasingly confident, well-
informed and perceptive discussion. 
 


AO2 In their analysis of the ways meanings are shaped through narrative techniques 
and language choices, candidates might draw upon the following: 
 


• use of the Emersons to provide a counterpoint to the rigid propriety of 
other characters 


• use of dialogue and gossip between other characters to establish the 
Emersons as outsiders (and to reveal the class based nature of their 
rejection of the Emersons) 


• use of the narrator’s direct address to the reader to create sympathy for 
the Emersons 


• use of free indirect discourse to create sympathy for the Emersons and 
satirical comment upon those who judge them 


• use of comic scenes to endear the Emersons to the reader (George 
appearing naked before the Honeychurches and Cecil) 


• George’s relative innocence is established through what he says and what 
others say about him. 


 
In Band 1, narrative/descriptive responses are likely to assert points about the 
Emersons with only broad support/reference. In Band 2, we should see the start 
of points about authorial techniques with valid support. Band 3 writing should 
demonstrate a grasp of the significance of form (such as narrative point of view 
and the use of dialogue) while in Bands 4 and 5 we should see increasingly 
detailed and confident discussion of these matters and some more subtle aspects 
of prose style such as the creation of tone and subtext through language choices. 
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AO3 We are likely to see reference to a range of relevant contexts and their influence 
upon the ways in which Forster presents the Emersons and ideas about social 
outsiders and the ways in which different audiences understand it. Candidates are 
likely to draw upon some of the following which will need to be integrated 
relevantly into their discussions: 
 


• the English class system 
• education 
• property 
• women’s status 
• Edwardian codes of manners/customs/morals 
• marriage 
• foreign culture 
• the perspective of the 21st century reader whose own values with regard 


to social outsiders might influence the ways Forster’s ideas are received. 
 
In Band 1 we might see accounts/descriptions of one or more contextual points 
which are not related to task or supported by text. In Band 2 there should be 
some clear understanding of the ways issues such as those above are significant 
in the shaping of this text. In Band 3 we should see a wider approach to contexts 
and clear appreciation of their influence upon the text. In Bands 4 and 5 there will 
be an increasingly confident discussion and analysis of context. 
 


AO5 Candidates must engage with the view expressed in the question. They may 
approach AO5 in 3 ways: 
 


• by debating alternative ideas and multiple readings of the material they 
have chosen from A Room with a View 


• by engaging with critical material including specific references to and 
quotations from other readers 


• a combination of both of the above. 
 
We will reward sensible and supported alternative readings of aspects of A Room 
With A View which are relevant to the ideas of social outsiders in Forster’s 
presentation of the Emersons and we will give credit for reference to relevant 
critical views – especially when the candidate has used a critical reading to 
develop a personal approach to Forster’s presentation of characters and ideas. 
 
Band 1 responses might assert different views without discussion or present 
quotations from critical sources which are not relevant to the task. In Band 2 we 
should see evidence of candidates’ awareness of plural readings and towards the 
top of the band we could see critical views applied although they are unlikely to be 
fully assimilated into the candidate’s personal approach. In Band 3, the 
recognition of different readings and the use of critical material should be relevant 
to the candidate’s argument. In Bands 4 and 5, we should see increasing 
confidence and expertise in the ways different readings are used to contribute to 
candidates’ arguments and understanding of the text. At this level, candidates 
might challenge the assertions in the question and suggest readings which take 
issue with the idea that Forster’s ‘sympathy is with social outsiders’. 
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